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Executive Summary: 
The TTU review committee met with the Graduate School on January 26, 2011 to receive its charge.  The 
committee together with the outside reviewers visited the department on February 21st.  In addition, 
the committee met on February 7th, 15th and 28th to evaluate the graduate program of the Psychology 
Department at Texas Tech University and identify both its strengths and the areas of possible 
improvement. 
 
The psychology department administration was very helpful in coordinating and hosting the visit to the 
department.  The committee and outside reviewers were given full access to faculty, graduate students 
and facilities, which were essential to get a clear view of the state of the department and the challenges 
it faces.  This was in contrast to the quality of the report submitted by the department which does not 
favorably reflect the department or its strengths. The document does not flow well, is poorly organized 
and does not clearly address the criteria described in the guidelines.  Additionally, the information 
within the report is too general.  Inclusion of specific facts and figures, demographics and charts of 
graduate students would greatly strengthen the document, thereby reflecting more favorably on the 
departmental achievements. Erroneous and incomplete data give the impression that the report was 
hurried and not vetted before release. Furthermore, information concerning how much input the faculty 
had in generating the report would have been helpful. The comparison to sister universities was sparse. 
A stronger, more detailed comparison would have also demonstrated the strengths of the Psychology 
Department at TTU. The charts are poor in quality and difficult to read. Additionally, the lack of 
information does not showcase the programs and centers developed by the faculty in which the 
students participate, and the novel training programs that benefit both the graduate students and the 
university/city community. 
 
 
Department Strengths: 

1. The primary strength of the department is its faculty.  A large proportion of the faculty are 
recognized by the university as outstanding teachers.  They are strong scholars publishing in 
high quality journals.   In addition, a majority of the faculty have successfully graduated 
students.  (Note to the Graduate School: The information requested for the report is ambiguous 
here. Therefore, the current status of faculty with graduate students (as opposed to just faculty 
members’ committee work on dissertations completed within the past six years) is unknown. 
This should be changed in the information requested in the report guidelines because it speaks 
to current progress by faculty and shows the faculty-grad student load, that they are all placed 
with an advisor and the distribution of graduate students within each of the departmental 
divisions. ) 

2. Department Cohesiveness.  Few psychology departments across the nation offer both clinical 
and counseling programs in addition to experimental psychology.  The faculty are collegial and 
the programs support each other well.   This rare combination of program offerings gives 
students broader choices for courses and faculty greater opportunities for broader collaboration 
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across the discipline.  The rarity of clinical and counseling psychology being housed within the 
same department, as well as the overall harmony within the department, were cited by both 
outside reviewers. 

3. Three major subdivisions of Psychology, Experimental, Counseling and Clinical all inhabit the 
same building, utilizing the same infrastructure and resources. This type of arrangement is 
unusual and there are few departments in the nation that have this type of arrangement. This 
reflects highly on the collegiality of the faculty and their willingness to work together to share 
the limited resources.  
 

4.    The Human Factors is nationally recognized and one of only 10 such programs. The 
development and establishment of this program speaks highly of the quality  of the faculty and 
drive to improve their research program. 

 
Areas for Possible Improvement: 
 

1. Better goals and plans.  The department vision and goals are too general.  A departmental 
strategic plan that describes current strengths and how these will be used to build up the 
department to continue to evolve and grow, while meeting critical benchmarks for their 
graduate program, is sorely needed. In addition, the divisions should each have a specific vision 
statement and goals. One particular issue for the department to contemplate is a possible 
future upgrading of social, cognitive, and human factors from sub-components of the 
Experimental division to full-fledged divisions of their own. Such an approach would almost 
certainly enhance the visibility of the social, cognitive, and human factors programs, and be 
more consistent with how psychology departments around the country are organized. (As 
suggested by the outside reviewers, organizing a psychology department primarily around the 
demarcation of clinical vs. experimental is an old model; one young cognitive psychologist in the 
department indeed reported feeling confused upon first learning that Texas Tech had advertised 
a position in the “Experimental” program. )   

2. Increased levels of research funding.  External research funding has declined precipitously over 
the last five years.  The figure on page 57 of the report shows department research 
expenditures for 09/10 of $70K (approximately $2500 per faculty member).  Discussions with 
the department chair indicate the number of proposal submissions particularly geared to 
research is increasing, but much work needs to done. Faculty members have been quite active in 
submitting grant applications related to teaching, service, and student placements. To the 
extent university-based funding can be increased for student/training purposes (a prospect that 
seems more feasible in the long term, rather than the immediate context of austerity), faculty 
should be able to shift their grant-writing talents to research funding. These funds will be 
essential to increasing the quality of incoming graduate students and shifting their effort from 
teaching to research. 

3. Reduced service loads.  For having one of the biggest doctoral programs in the university, based 
on the information supplied in the report, the faculty appears to have a very heavy service load. 
This service load includes departmental, college and university service, with several of the more 
senior faculty holding upper administrative positions. In addition to these service areas, the 
counseling and clinic associated faculty have practices and pro-bono work in which they 
participate regularly.  This heavy service load may be detrimental to the overall productivity of 
the department with reference to their graduate program.  One potential solution is for the 
faculty to scrutinize the service components and implement a more rigorous selection process 
for either the optional service and/or the pro-bono work being performed. Alternatively, since 
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the pro-bono work has important consequences for the university, then creating and presenting 
a novel schema for credit based on the type of pro-bono work performed as well as the 
inclusion of graduate students when possible, would also benefit the overall morale and 
productivity of the department. 

4. Better support for graduate students. Several points that were mentioned multiple times 
included the need for more teaching assistantships to support more grad students as well as the 
need for higher stipends. A common complaint was the difficulty of getting high quality 
graduate students due to low stipends. Additionally only about 50% are supported on TA and 
graduate instructor stipends. It was not clear how the rest are supported, especially since 
funding for RAs is very low. This information would have been informative.  One way to improve 
these problems is to potentially reduce the size of the graduate program and recruit stronger 
candidates.  By focusing efforts on fewer, higher quality individuals, stipends, space, and faculty-
to-student ratios would potentially increase. Focusing on quality versus quantity may improve 
the department productivity and strengthen the graduate program in the long term. We 
recognize, however, that there are at least two impediments to reducing the size of the 
graduate program: (1) the need to ensure that graduate courses (many of which are mandated 
by the American Psychological Association’s credentialing requirements in clinical and 
counseling) have sufficient enrollment; and (2) the university’s need to maximize its number of 
Ph.D. recipients as a criterion for increased state dollars under the National Research University 
Fund (NRUF) program.     

5. Leverage graduate student efforts.  Increased time for graduate students to do research can 
leverage faculty efforts resulting in more publications and proposal submissions.  The 
experimental division is experimenting with shifting from smaller student-taught sections (which 
require graduate students to carry out all duties of teaching a course) to larger faculty-taught 
sections with grad students serving as Teaching Assistants (where their duties would be limited 
to grading and consultation with undergraduates).  If successful, this could be a model for the 
department. 

6. Better placement of graduates in academia.  This can help to strengthen the national reputation 
of the department and could have the secondary benefit of continued research collaboration of 
advisors with their former students. In clinical and counseling, where the vast majority of career 
placements are in practice settings, a modest increase in the number of academic placements 
might increase the department’s reputation for academic placements, thus attracting more 
students who aspire toward becoming professors of clinical or counseling psychology. Academic 
placement is more common among graduates of the Experimental division, although many are 
at teaching-intensive universities. 
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Program Overview and Vision:       Rating- GOOD 
The Psychology Department is composed of three main divisions: Experimental Psychology, Clinical 
Psychology and Counseling Psychology. This department has one of the largest and most active graduate 
programs at Texas Tech University.  
 
Currently, the department consists of 28 tenured or tenure-track faculty, 20 adjunct faculty members, 
and 119 doctoral students, 50% of whom are supported as graduate instructors or teaching assistants. 
Additionally, the department has 5 - 10 terminal master’s students (MA option) and approximately 950 
undergraduate majors. The graduate program lists over 60 graduate courses, seminars, and practica 
training through the on-site Psychology Clinic. This serves as a major training site for the Clinical and 
Counseling –oriented Psychology doctoral students.   
 
There is no clearly described vision and goals statement. The vision and mission statements included 
were very general and seemed to include everything, causing it to be very generalized and unfocused. A 
concise, clearly delineated vision and goal statement would greatly enhance the focus and efforts of the 
department and/or its major divisions. A well-defined, faculty generated, strategic plan and details of 
what has been accomplished, what is currently being done and future milestones to be achieved would 
demonstrate accord among the faculty towards attaining common goals towards progressing and 
developing their department. Hopefully, with strong leadership and vision from the new chairperson, a 
more cohesive and optimistic plan for graduate program growth will be instituted. 
 
Each division has unique strengths that need to be expounded. One suggestion is that the faculty 
associated with the different divisions within the department (Experimental, Clinical and Counseling) 
synthesize their own sets of goals that could then be encompassed under the umbrella of departmental 
goals. 
 
One suggestion, discussed in the previous section, is the possible enhancement of social, cognitive, and 
human factors from sub-components of the Experimental division to full-fledged divisions of their own. 
 
 
Faculty Productivity:      Rating- GOOD 
Overview:  
The graduate faculty in the Psychology Department at TTU are very strong instructors and scholars. This 
is evident by the fact that 43% of the faculty are members of the Texas Tech Teaching Academy. 
Psychology faculty honors also include a winner of the President’s Excellence in Teaching Award, a past-
president of the Teaching Academy, and a department-wide award from the Teaching Academy for 
overall teaching excellence in Psychology.  Faculty scholarship is also evident in the quality of their peer-
reviewed publications . 
 
Although there is variation among faculty members on key indicators of scholarly productivity, the 
department on the whole appears to be publishing successfully in top journals and seeing large numbers 
of graduate students through to completion of the Ph.D. Details of faculty performance on these 
markers are available in tabular form below. 
 
Approximately 70% of faculty members have published one or more articles in a top outlet within the 
past six years (defined as either a primary journal of the American Psychological Association or a journal 
that is ranked in the top 10 in terms of citation impact for its respective subfield of psychology). Roughly 
35% of faculty members have been publishing articles at a rate of 2 per year or better (in a few cases, 
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the rate is much higher). In many cases, faculty with lower quantities of publications (though often with 
high quality of outlets) tend to be either assistant professors who may still be in the early stages of 
setting up independent research programs at TTU or more senior faculty who have substantial 
administrative positions. The aforementioned publication statistics do not count chapter contributions 
to edited volumes, the inclusion of which would make the faculty’s output look even stronger. Faculty 
members appear readily to include graduate students as both lead authors and junior co-authors on 
publications, as warranted by students’ level of contribution.  
 
Psychology faculty members have actively pursued grants from federal, foundation, industry, and 
internal sources (approximately two-thirds of faculty having grant-related activity over the past six 
years). Funded grants have been of medium ($50-100K) and large ($200-600K) size. However, 
departmental levels of research funding, specifically, have declined precipitously over the last 5 years 
and current grant activity is low.  External funding will be critical for future program success with tight 
state budgets and changes in the university financial structure (i.e., Responsibility-Centered 
Management).  
  
Most of the Psychology faculty have been quite active in chairing graduate students’ dissertations and 
thesis-type projects to completion (other than the assistant professors, who understandably may not 
have been at TTU long enough to establish working relationships with graduate students and oversee 
their work to completion). Among the associate professors, half chaired 6 or more completed 
dissertations/thesis-type projects, an average of 1 or more per year. Several others chaired nearly as 
many (i.e., 4 or 5 over the past six years). With a few exceptions, full professors were also very active, 
chairing 3-8 dissertations or thesis-type projects.  
 
 
2011 TTU Psychology Faculty Productivity (Last 6 Years) 
 
Name Journal Pubs 

(Excludes 
edited book 
volumes) 

Leading Journals (Impact 
Ranking; *APA Primary; #APA 
Divisional; see explanations at 
bottom of table) 

Grant Activity Diss-Thesis 
Chaired 

Assistant Professors 
DeMarree 14 Behavioral and Brain Sciences; J. 

Personality and Social Psych* 
(3rd SO); Personality and Social 
Psychology Review# (1st SO); 
Personality and Social 
Psychology Bulletin# (7th SO); 
Journal of Experimental Social 
Psych (11th SO) 

Under review None 

Gorman 6 J. Experimental Psych: Applied* 
(19th AP); Human Factors (4th 
ERG); Ergonomics (5th ERG);  

Large Naval 
Research grants 
(may be from 
post-doc years; 
role unclear) 

None 

Klein 2 (plus several 
Proceedings 
papers) 

Human Factors (4th ERG); 
Applied Ergonomics (7th ERG) 

~$50K with 
“Intuitive 
Surgical” 

(2 in 
progress) 

Marsh 3 Psych. Science (6th MUL); J. 
Experimental Psych: Learning, 

Several 
unfunded 

None 
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Memory, and Cognition* (12th 
EX); Memory and Cognition (34th 
EX) 

Serra 5 J Exp Psych: Learning, Memory, 
and Cognition* (12th EX); 
Psychonomic Bulletin & Review 
(25th EX); Memory (46th EX) 

None 1 

Associate Professors 
Borrego 12 Behavior Therapy (19th CL); Child 

Abuse & Neglect (3rd  SW); 
Teaching of Psychology# 

Small grants; 
non-PI on larger 
grants 

4 

Cohen 24 Addiction (1st SUB); Addictive 
Behaviors (5th SUB); American J. 
of Addictions (8 SUB); Addiction 
Research & Theory (19th SUB); 
Professional Psychology* 

PI on HHS grant 
“Graduate 
Psychology 
Education 
Program” and 
other grants 

8 

Cook 8 Psych. of Men & Masculinity#; 
Sex Roles (9th WS); Counseling 
Psychologist (15th AP) 

None 10 

Cukrowicz 36 Psychological Review* (3rd 
MUL); Depression and Anxiety 
(15th CL); Psych. Assessment* 
(18th CL) 

PI American Fdn 
for Suicide 
Prevention 
($72,250) 

2 

Epkins 5 J. of Clinical Child and 
Adolescent Psychology (16th CL); 
J. Social and Personal 
Relationships (31st SO); J. Early 
Adolescence (39th DE); Cognitive 
Therapy and Research (47th CL) 

None 12 

Garos 8 Sex Roles (9th WS) Multiple 
applications 
pending or not 
funded 

9 

Hardin 13 J. Counseling Psychology* (11th 
AP); Personality and Social 
Psychology Review# (1st SO); J 
Cross-Cultural Psych (22nd SO); 
Journal of Career Development 
(41st AP) 

Internal TTU; 
external grant 
applications 
pending 

4 

Harter 5 Sex Roles (9th WS); Cognitive 
Therapy and Research (47th CL) 

None 4 

Jones 7 Intl J. Human-Computer Studies 
(1st ERG);Human Factors (4th 
ERG); Intl J. Human-Computer 
Interaction (11th ERG) 

2 unfunded 7 

Larsen 14 J. Personality and Social 
Psychology*(3rd SO); Psych. 
Science (6th MUL); 
Psychophysiology (9th EX) 

Small grants 
funded; others 
pending or 
unfunded 

1 

Morgan 30 Law and Human Behavior# (7th 
LAW); J. Consulting & Clinical 

2 NIMH grants 
funded, plus 

7 
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Psychology* (7 CL); Professional 
Psychology* 

others 

Mumma 6 Clinical Psychology Review (5th 
CL); Psychological Assessment* 
(18th CL); Cognitive Therapy and 
Research (47th CL) 

None 3 

Reich 10 Personality and Social 
Psychology Bulletin# (7th SO); 
Journal of Experimental Social 
Psych (11th SO); Psychological 
Assessment* (18th CL) 

Several pending 
and unfunded 
proposals 

5 

Robitschek 7 J. Counseling Psychology* (11th 
AP); Counseling Psychologist 
(15th AP); J. Vocational Behavior 
(17th AP) 

Large NIMH 
proposal, not 
funded 

7 

Full Professors 
Clopton 6 J. Clinical Psychology (44 CL) None 6 
Cogan 19 J. Consulting & Clinical 

Psychology* (7 CL); J. American 
Psychoanalytic Association (4th 
PA); Bulletin of the Menninger 
Clinic (6th PA); Psychoanalytic 
Psychology (7th PA);  J. 
Personality Assessment (48 CL) 

None 1 

DeLucia 9 J. Experimental Psych: Applied* 
(19th AP); JEP: Human 
Perception and Performance* 
(14th EX); Quarterly J. Exp. Psych 
(29th EX) 

Texas Higher 
Education 
Coordinating 
Board 

5 

C. Hendrick  
(Horn Professor) 

5 J. Social and Personal 
Relationships (31st SO) 

None 6 

S. Hendrick 
(Department 
Chair; Horn 
Professor) 

14 J. Social and Personal 
Relationships (31st SO) 

Co-PI on Cancer 
Prev. Research 
Inst. of Texas 
grant 

8 

Marshall (A&S 
Assistant Dean) 

1  None 1 

Richards (Director 
Grad Studies) 

2  None 7 

Taraban 12 J. Memory and Language (13th 
EX); many other articles in 
science/engineering education  

HHMI grants; 
others from 
various sources, 
unfunded 

3 

Young 3 Nature (letter); 
Psychopharmacology (36th PH); 
Pharmacology, Biochemistry, 
and Behavior (77th PH) 

Long-term PI 
(1985-2009) on 
NIDA grant; 
involved in 
other projects 

None 

 
Abbreviations for impact-ranking categories from the Institute for Scientific Information’s Journal Citation Reports: 
AP = Applied; CL = Clinical; DE = Developmental; ERG = Ergonomics; EX = Experimental; MUL = Multidisciplinary; PA 
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= Psychoanalysis; PH = Pharmacology; SO = Social; SUB = Substance Abuse; SW = Social Work; WS = Women’s 
Studies 
 
Within the framework of the American Psychological Association (APA), primary journals are those sponsored by 
the national organization and these tend to be considered the most prestigious (further information is available at 
http://www.apa.org/pubs/journals/). The APA also oversees roughly 50 specialty divisions, most of which publish 
their own journals. These divisional journals, though not viewed at the same lofty level as the primary ones, are 
nevertheless considered very good publications.  
 
 
Areas for Possible Improvement: 
The report was incomplete and did not provide important data to perform an equitable assessment of 
the productivity of the faculty. Many of the CV’s were incomplete with regard to education and 
background, grant proposals written, awarded and amounts requested/award. A standard format that is 
required from the faculty in addition to a more thorough internal inspection of the report prior to 
submission would have alleviated many of these problems. Additionally, the report guidelines should 
specifically ask for current graduate students as well as proposals submitted. 
 
In terms of Administrative Service, brief descriptions for responsibilities of the faculty identified as 
Directors (i.e., those who attended the Directors’ meeting with the Committee) would have aided the 
reviewers in understanding the role of these programs in the graduate program, as well as the 
administrative load of the faculty members involved.  Examples include: Director of Intro Psych course, 
Director of Undergraduate or Graduate Studies in Psychology, Doctoral Program Director, etc. 
 
More information on the important points such as the National Organization Committees and review 
panel committees would have more accurately represented faculty efforts.  
 
The table on page 25 referring to the faculty workload does not have an explanation of what was used 
to calculate these numbers. Therefore it is unclear how this was assessed.  
 
The report should specify in which semester courses are taught by a faculty member. It is unclear how 
many times a year a course was offered and if it was cross-listed with undergraduate courses. Therefore 
it was difficult to assess the teaching load of some of the faculty. 
 
Quality and Quantity of Graduate Students and Graduates:      Rating- VERY GOOD 
Overview: The Graduate Program in Psychology currently has ~119 doctoral students and a small 
number of M.A. students. This is the largest doctoral program in the university. Acceptance into the 
Graduate Program in the Department of Psychology at TTU is very competitive. Clinical and Counseling 
each had ~ 140 applicants and each division only enrolled 6 new students (the number accepted is 
slightly larger, but these programs have strong “yield” ratios; that is, a high percentage of those offered 
admission actually come to TTU). Experimental Psychology showed ~ 70 applicants and accepted only 7. 
This competition suggests that the students being accepted into the program are of high quality. When 
asked, the faculty responded that usually they are able to recruit within the top 10-15 applicants for 
each division. Graduate students choose their advisors coming into the program. The graduate students 
in Psychology are well trained and well placed in industry upon completion of their degrees. However, 
placement in academia is primarily in teaching oriented colleges rather than research universities, 
including the department’s peers.  Graduate student retention is high and the completion consistent, 
allowing for a specific number of graduate students to be accepted per year. Additionally, based on the 
review committee’s interactions, students from the different subdivisions within the department appear 

http://www.apa.org/pubs/journals/�
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to coexist and interact well. There was mutual respect between students for the different disciplines.  
 
There is no information for degrees awarded in 2009-2010. Therefore no comparison can be made 
between sister universities for that year. Additionally, more information concerning the types of 
programs and novel graduate studies performed at TTU vs. other universities was needed. 
 
Information concerning how many are accepted in contrast to applied would have generated a better 
impression of the competitiveness for entry into the programs available. Additionally, details concerning 
how many students applied to and were accepted into each program would have been informative for 
purposes of this assessment. 
 
Although it appears that the quality of the graduate students is high, the quantity in relation to advising 
and financial support may be problematic. There are several inconsistent remarks that create questions 
concerning the current quality of graduate students.  From the report: “These additional doctoral 
students [in the event of a hypothetical expansion] would be truly excellent students—just as the 
current ones are.”  “The Department of Psychology is successful now. To even maintain its current level 
of success and excellence, however, will require a significant increase in the graduate instructor and TA 
budget (i.e., the AOF budget). “ The latter statement implies that without support for current students, 
the program will be in jeopardy of becoming less productive and effective and contradicts the prior 
statement that more graduate students are needed. But another point is that with 28 faculty and 119 
graduate students, there are already 4 students per faculty member. However, from the faculty 
productivity section, it is evident that not all faculty have graduate students – or only relatively few of 
them. Therefore, the interpretation is that either a small percentage of faculty carry the burden or many 
of the students are not placed with mentors.  
 
 
Curriculum and Programs of Study:      Rating- VERY GOOD 
Courses offered: While the courses and degree plans for the Clinical and Counseling students are rather 
rigid based on APA requirements, the students still felt that there was considerable overlap between 
courses and would like to have more course offerings with current research/clinical/counseling 
methods.  To the extent that breadth of course offerings varies with faculty members’ range of 
theoretical orientations and expertise in certain types of research/statistical methods, possible 
expansion in course offerings could be accomplished by looking for candidates with currently 
unrepresented theoretical/methodological perspectives, in future faculty searches.  During the meeting 
with graduate students, there was some mention that cognitive-behavioral therapy appeared to 
dominate the students’ training; CBT may well be considered by faculty to be the most effective 
treatment modality, but increased course coverage of other modalities the faculty consider effective 
may also be warranted. 
 
The graduate students also feel that there is a delineation between faculty from the different 
subdivisions and that the clinical-associated faculty do not want their students to be supervised by 
counseling-associated faculty. But they also understand that part of this is due to the need to delineate 
the counseling and clinical aspects of the graduate programs. 
 
The graduate students also voiced the need for more structure concerning qualifying exams and 
timelines to graduate. Additionally, while the clinical and counseling students have identified specific 
career tracks, the students in experimental would like to have more information concerning career 
options. They feel that there is no comprehensive job matrix to which they can refer. Most of them 
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would like to continue in research, but due to the heavy teaching commitment, they feel that they do 
not get the research time and exposure they need to be competitive for positions at research-intensive 
institutions. Therefore they relegate themselves to teaching colleges. 
 
Another facet that was not discussed, but may be important in the growth and experiences of the 
graduate students, are associations with postdoctoral fellows or forming an active graduate student 
association. There are many models on campus of departmental graduate student associations that 
actively secure funding through selling class notes or study guides. With such a large undergraduate 
population, this may be a ready source of income for meetings and conference costs.  
 
Overall, the students understood the limitations within the system to which they have enrolled and they 
are generally happy. They are satisfied with the faculty by and large and the training they receive.  
 
There are many courses listed that have not had activity for the last 3 or more years. Therefore, the 
graduate program may be better served by scrutinizing these courses, striking those with no activity 
from the catalog, focusing the remaining courses by division and as the junior faculty mature, allow 
them to develop pertinent graduate classes arising from their areas of expertise. Furthermore, an 
indication of courses that cross-list or piggyback with graduate courses would help identify those 
courses that need to be restructured. 
 
Facilities and Resources:      Rating- UNSATISFACTORY 
Along with graduate-student stipends, the challenge to Psychology at Texas Tech most frequently cited 
in the meetings with departmental faculty members was space/facilities. Concern with space/facilities 
pertains to offices, classrooms, and research laboratories, with implications for productivity, graduate-
student recruitment, departmental culture, and even potentially physical safety. 
 
The department appears barely able to provide offices to all of its current faculty members. Discussion 
of (hypothetical) increases in the number of faculty drew comments about how any new hires might 
have to be located in offices outside of the Psychology building. Faculty mentioned how, in the past, 
larger space (i.e., classrooms) in the Psychology building had to be “cannibalized” for conversion to 
offices and laboratories. 
 
Related to the previous point, classrooms in the Psychology building are extremely rare. There is one 
relatively large classroom (301, which perhaps could hold 50 or more students), plus a few conference 
rooms that could also hold small graduate seminars. The vast majority of classes must be taught in other 
buildings (e.g., English, Business Administration). Graduate students do a great deal of the 
undergraduate teaching in Psychology (an important issue to consider in its own right) and, even if 
walking to and from external buildings takes up only around 10 extra minutes per day, that can add up 
to several hours over the course of a semester. Such lost time could thus further compromise the 
graduate students’ ability to concentrate on their own coursework and research experience. In addition, 
some faculty members conjectured that the rarity with which undergraduates actually had to come to 
the Psychology building deprived the department of a sense of community and culture of informal 
conversations and office visits. 
 
The final – and arguably most important – space-related domain for graduate students’ research training 
and productivity is that of laboratories. Psychology’s research labs are predominantly in the building’s 
basement, an environment one faculty member characterized as “creepy” and potentially dangerous in 
the evening when small numbers of students are present in this relatively isolated location. Other 
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downsides cited by faculty included a Human Factors professor’s inability to videotape research 
participants’ task performance with a wide enough scope because the lab’s small space did not allow 
cameras to be pulled back far enough; and (anecdotally) how the lack of “cool” state-of-the-art 
laboratory facilities may hinder the recruitment of prospective students. Occasionally, faculty have had 
to conduct research off-site (e.g., in the Health, Exercise, and Sport Science labs). Availability of 
equipment and devices to use in the laboratories appears to be a mixed bag. Whereas some faculty 
claimed they received all the high-quality equipment they requested in their start-up packages (or 
perhaps even further into their careers), the Psychology Clinic, where Clinical and Counseling students’ 
therapy sessions are videotaped for review with their supervisors, is still using VHS tapes! 
 
Stipends and support: For having the largest doctoral student program in the university, it was 
disturbing to learn how low the graduate stipends are and how heavy the workload is. Students only get 
paid ~$1100 per month. In addition, they have very heavy and in some instances extreme work 
responsibilities. Second year students teach small sections of Psych 1300 after a summer of teaching 
training. Third and 4th year students teach upper division major classes. Those students who do not 
teach, are paid to grade, remediate or are assigned other less conventional positions. Furthermore, the 
department requires that graduate students apply for Work Study to help defray costs of support from 
the department. 
 
There are a number of issues related to the high teaching load for graduate students.  First, students are 
given classroom authority for which they may not be well-prepared or mature enough to handle. 
Classroom observation for teaching evaluation is done once per semester. This snapshot is not enough 
to identify potential problem areas for new instructors.  The graduate students complained of poor 
continuity between courses they teach in terms of material covered and infrequent communication of 
“institutional memory” to ease transitions between instructors from semester to semester. Therefore, 
they feel like they have to start from scratch to prepare for the classes. Additionally, some complained 
that they have to teach different courses in the same semester which also increases the time required. 
All of this manifested as a unified feeling from the students that they have less time for research. If 
these teaching responsibilities could be streamlined with better supervision and coordination from the 
instructors of record, then continuity of material and class preparation materials would allow these 
students to devote more time to research and clinic/counseling practica and less to teaching.   Another 
implication of having many of the undergraduate courses taught by graduate students is the lack of 
contact between faculty members and undergraduate students.  Faculty are unable to identify and 
mentor outstanding undergraduate students and potentially recruit them into the graduate programs. A 
graduate student who apparently also attended undergraduate college at Texas Tech mentioned that 
she had a problem obtaining reference letters for graduate school since she had only two classes with 
faculty. 
 
The students recognize the lack of support, both monetary and infrastructure. They stated there is little 
research funding in the department. Perhaps faculty advisers could identify incentives or programs for 
doctoral students, affording them the opportunity to apply as well as giving them experience in 
grantsmanship. There are not enough offices or office space for the graduate students, many are 
working with antiquated technologies in the clinical/counseling practica and they are sorely lacking in a 
departmental computer lab. There is currently no centralized location for site-licensed software or 
training for analytical methods and programs outside of SPSS and SAS. These issues promote a feeling of 
stasis in that the department has not advanced the available technologies or made available the cutting 
edge technology tools to its students. The technology in the clinics/counseling rooms will need to be 
addressed at the level of the department. However, one possible method for offering analytical 
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techniques, software, etc. to the students is to partner with another department whose students utilize 
the same type of programs for different applications. Perhaps a reciprocal agreement could be made 
between department chairs or faculty to that effect.  
 


